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GENERAL INTRODUCTION 


This document is a continuation of the Grades 7-10 
courses, Curriculum I-15A(7), (8), and (9-10) and 
should be used in conjunction with them. 


The aims of the total French program are as outlined 
in the Grade 7 program: 
© attitudinal development 
@ linguistic objectives 
@ cultural objectives 


SPECIFIC LINGUISTIC OBJECTIVES 


As students move through the Successive levels of a se- 
quential subject such as French, their varying degrees of 
success in the various components of the program be- 
come more easily identifiable. Some students easily mas- 
ter the oral core components while others are unable to 
distinguish French sounds clearly and thus have difficulty 
in producing correct sounds. Some who have such diffi- 
culties have little if any problem when reading for com- 
prehension. Some students, being able to retain and 
repeat the lexical and structural items of the oral core 
program, have relatively little need for grammatical 
generalization. Teachers must identify the abilities and 
interests of their pupils and build a logical sequential 
program for them. 


This document presents a program designed to fit the 
general needs of most students. Certain components may 
be stressed and expanded, deleted or minimized accord- 
ing to the interest and abilities of the students. Below is a 
suggested guideline for teaching time, for the weighting 
of tests and for reporting to parents and students: 


aural-oral work — 50 per cent 
reading skills — 25 per cent 
writing skills © —25 per cent 


COURSE CONTENT 


PHONOLOGY 


As in previous grades, regular work on important aspects 
of French phonology should form a part of the Senior 
Division program. Teachers should continue to empha- 
size rhythm, intonation, stress, enchainement and liaison, 
as well as phonemic differences rather than phonetic re- 
finements. However, the oral model provided for repeti- 
tion by the student should always be phonetically accu- 
rate (i.e., le francais standard). 


The students should now, through recordings, be made 
increasingly aware of the varieties of spoken French. Spe- 
cial attention should be given to the accents of French 
Canada. It could be profitable with some students to 
study the growth and development of the French lan- 
guage in Canada. 


Because of the increasing importance of the reading 
program and of the specific talents and interests of some 
students, the teacher may wish to introduce the Inter- 
national Phonetic Alphabet. This could reinforce the 
important work already done on the “graphie des sons”. 
Teachers are cautioned that many students tend to con- 
fuse normal French orthography with the phonetic sym- 
bols. The reasons for the introduction of the International 
Phonetic Alphabet should be clearly outlined and dis- 
cussed with the students. 


ORAL CORE 


The oral core comprises the structures and vocabulary to 
be mastered orally by the students. 


A structure has been defined in Curriculum I-15A(7) 
as a unit of speech which behaves according to a con- 
sistent pattern and which lends itself to manipulation. 
The lists of structures for the Senior Division are a logical 
extension of the lists for the Intermediate Division and 
imply the re-entry of the earlier structures for review. 


Le francais fondamental (2me Degré) serves as the 
basic reference source for the vocabulary in the Senior 
Division of the French program. This work provides a 
selective list of the most frequent and essential elements 
of French speech. Teachers are referred to page 5 of Cur- 
riculum I-15A(9-10) for other considerations in the 
choice of lexical items. 


The reading program becomes increasingly important 
in the Senior Division as the source of the oral core 


material, structural and lexical. This fact should permit 
the introduction of more lexical items which can become 
a part of the student’s passive vocabulary, active oral 
vocabulary, or active written vocabulary, according to 
the relative value of the lexical items. Teachers will wish 
to give special attention to many lexical items which are 
not difficult to understand as individual items but which 
in certain combinations have particular idiomatic im- 
portance, e.g., d pied, en auto, il fait chaud, etc. There 
are other lexical items which have important syntactic 
implications, e.g., tel, chaque, chacun, quelques, quel- 
qu’un, quelques-uns, quelque chose, autre, méme, etc. 


SUGGESTED LIST OF ORAL STRUCTURES 
Grade 11 


1. en + present participle + possible completion, ... 
En arrivant a lécole, il a remarqué le directeur a 
l’entrée principale. 

2. subject + y + verb (any tense) 

Il y va. Elle y répond. 


3. subject + en + verb (any tense) 
Il en parle. 
4. C’est + noun or pronoun + dont + completing 
clause 
C’est le livre dont j'ai besoin. 
C’est la femme dont le mari est mort. 


5. indefinite pronoun + verb + possible completion 
On dit qu’il est trés malade. 

Quelquw un l’a dit hier soir. 

6. subject + auxiliary verb (future) + past participle 
jaurai dansé, tu seras parti(e), il se sera lavé, etc. 

7. subject + auxiliary verb (conditional) + past par- 
ticiple 
jaurais dansé, tu serais parti(e), il se serait lavé, etc. 

8. quand (dés que) + subject + verb (future or future 
anterior) + possible completion, subject + verb 
(future) + possible completion 
Quand il arrivera a Paris, il ira tout de suite a Vhétel. 
Des quelle aura lu cette lettre, elle partira pour 
Montréal. 

9. si + subject + verb (pluperfect) + possible com- 
pletion, subject + verb (conditional anterior) + 
possible completion 
Si elle avait recu de l’argent, elle m’en aurait envoyé 
tout de suite. 


10. subject + verb + preposition + infinitive + pos- 
sible completion 
Il est parti sans me voir. 
Elle décidera de rester ici. 
Elle acommencé a pleurer. 
Il avait fini par me téléphoner. 
11. subject + auxiliary verb + tout + past participle 
Il atout pris. 
12. subject + étre + tous (toutes) + adjective or past 
participle 
Ils sont tous malades. 
Elles sont toutes parties. 
13. lequel de + object + completion 
Lequel des garcons est malade? 
Laquelle des robes a-t-elle vendue? 


14. c’est + adjective + a + infinitive 
C’est facile a faire. 
15. il est + adjective + de + infinitive + completion 
Il est difficile de lire laffiche. 
16. il + verb + infinitive + possible completion 
Il vaut mieux partir tout de suite. 
Il faut téléphoner au médecin. 
17. Quest-ce qui + verb + possible completion 
Quw’est-ce qui se passe? 
Quw’est-ce qui intéresse ce garcon? 
18. subject + verb + plus (moins, aussi) + adverb 
+ completion 
Il court plus vite que moi. 
19. subject + verb + le plus (le moins) 4+- adverb + 
completion 
Il court le plus rapidement de tous les garcons. 
20. definite article (or possessive adjective) + noun + 
definite article + plus + adjective 
mon livre le plus intéressant 
21. definite article (or possessive adjective) + compara- 
tive form of adjective 4- noun 
la plus belle jeune fille 


Grade 12 


1. aprés + perfect infinitive +- possible completion, ... 
Apres avoir fait ses emplettes, elle est rentrée. 


2. celui + de (or relative pronoun) + possible comple- 
tion 
Il a pris un livre, celui de Paul. 
Elle veut acheter une robe, celle qu’elle a vue en 
ville hier. 

3. subject ++ ne + verb + que + completion 
Il n’a qu’un frére. 
Elle n’a fait qu’une faute. 

4. subject + ne + verb + ni + completion + ni + 
completion 
Il n’a ni frére, ni soeur. 

5. subject + verb + possessive pronoun 
Ou est ton stylo? J'ai perdu le mien. J'ai besoin du 
tien. 


6. subject + faire (laisser) + infinitive + completion 
Il a fait venir le médecin. 
Elle a laissé tomber la tasse. 
7. ...ce + relative pronoun + completion 
Il sait ce qui va arriver. 
Prends ce que tu voudras. 
Voila ce dont j'ai besoin. 
8. determinant + noun + étre + da + disjunctive pro- 
noun 
Ce livre est a moi. 
9. ...noun + preposition + lequel + completion 
C’est le couteau avec lequel j'ai coupé le pain. 
10. ...subject + auxiliary verb (present subjunctive) 
+ past participle 
que jaie perdu, que tu sois arrivé(e), quwil se soit 
lavé 
11. impersonal verb + que + subjunctive completion 
Il semble quwil se soit trompé. 
Il vaut mieux que vous partiez. 
Il est bon que vous soyez la. 
12. main clause, conjunction + subjunctive clause or 
conjunction + subjunctive clause, main clause 
Il partira sans que j’aie l'occasion de lui parler. 
Bien que je sois fatigué, je travaille. 
13. subject + verb or verbal phrase expressing emotion 
+ que + subjunctive clause 
Je regrette qu'il ne soit pas ici. 
Jai peur qwil (ne) se soit perdu. 
14. subject + étre (past indefinite) + past participle + 
possible completion 
Il a été tué par un voleur. 
15. subject + verb + a + object + de + infinitive 
Jai conseillé ad mon pére de partir. 
16. subject + verb + object + de + infinitive 
J’ai prié ma soeur de maider. 
17. subject + verb + object + a + infinitive 
Je lai aidé a construire sa maison. 


GENERALIZATIONS 


The term generalization refers to the statement of a lan- 
guage concept which has been reached through the ob- 
servation of what is common to many parallel examples. 


When a structure is first introduced in the oral core 
or in the reading program, a brief clarification may be 
necessary to help the student understand what he is about 
to manipulate orally and in writing. This brief process 
can later be expanded when there are sufficient parallel 
examples from which the student may draw a conclusion 
about a language principle. The teacher (and/or text- 
book) will aid the student in drawing these conclusions 
in French whenever possible. With the growing import- 
ance of the reading program and the increasing complex- 
ity of grammatical elements, generalizations about the 
oral and written language will be essential and will help 
satisfy the growing intellectual curiosity of the students. 


Most generalizations w:!! follow from the observation of 
many illustrative examples that have occurred naturally 
in the sequence of materials used. It may now be neces- 
sary to introduce enough illustrative examples in a short 
space of time to permit the generalization of important 
but complex structures. 


SUGGESTED GENERALIZATIONS 
Grade 11 


ADJECTIVES 


demonstrative 

e basic agreement 

e followed by — /a (or — ci) 
comparison 

e position of adjective 

e use of plus, moins, aussi, meilleur 
e use of que 


superlative 
e position of adjective 
e use of le plus, ma plus, etc. 


ADVERBS 
e position of adverbs in simple and compound tenses 
e comparative and superlative forms 


PRONOUNS 

e relative pronouns dont and ou 

e uses of y and en 

e indefinite pronouns on, personne, rien, quelqu’un, 
quelques-uns, tout, tous 


INTERROGATIVE FORMS 
e Quoi? De quoi...? 

e Lequel...? 

e Qu’est-ce qui...? 

e Quel...? 

e Ou...? 


VERBS 

For immediate reference the following verb groupings are 
used: 

Group A: er verbs conjugated as in donner 

Group B: ir verbs conjugated as in finir 

Group C: re verbs conjugated as in vendre 

Group D: irregular verbs 


The following irregular verbs can now be added to 
Group D and are now subject to generalization for mas- 
tery: 

Grade 11 —-s’asseoir, courir, croire, dormir (sentir, 
servir), écrire, mourir, partir (sortir), plaire, savoir, tenir, 
pleuvoir 
e first person plural of the impératif 
e futur antérieur of Groups A to D 
e conditionnel antérieur of Groups A to D 
e passé simple of Groups A to D for recognition only in 

the reading program 
e passé antérieur of Groups A to D for recognition only 

in the reading program 
e présent du subjonctif of Groups A to D 


UsEs 

e présent and imparfait with depuis 

e futur and futur antérieur in temporal clauses (quand, 
dés que) 

e the three main types of conditional sentences 


Grade 12 


ARTICLES 

definite 

e with names of countries, masculine and feminine 
e omission with names of countries, feminine 

e in expressions of measurement 


PREPOSITIONS 

e tocomplete adjectives, content de, prét a, etc. 

e to complete verbs, finir de, aider G, etc. 

e to complete verbs with direct objects, prier quelqu’un 
de partir, aider quelqu’un a faire, etc. 

e to complete verbs with indirect objects, demander a 
quelqu’un de sortir 


PRONOUNS 
demonstrative 

e ce, ca, cela, ceci 

e celui-la, celle-ci, etc. 

e celui qui, ce dont, etc. 
possessive 

e basic form 

e as subject of verb 

e as object of verb 

e as object of preposition 
relative 

e lequel — its basic form 
e as object of a preposition 
interrogative 

e lequel — its basic form 
e as subject of verb 

e as object of verb 


VERBS 

The following irregular verbs can now be added to Group 

D and are now subject to generalization for mastery: 

battre, conduire, connaitre, coudre, offrir (souffrir), 

plaindre, peindre, suivre, falloir, valoir 

e parfait du subjonctif of all verbs in Groups A to D 

e imparfait du subjonctif of all verbs in Groups A to D 
for recognition only in the reading program 

e plus-que-parfait du subjonctif of all verbs in Groups 
A to D for recognition only in the reading program 


USES 

e subjunctive after subordinating conjunctions 

e subjunctive after verbs of emotion 

e subjunctive after verbs of will 

e subjunctive after impersonal verbs and verbal phrases 
e passive verb forms especially in compound tenses 


READING 


The primary function of the reading program in Grades 
9 and 10 was to reinforce oral learning. To a certain de- 
gree this may be true in Grades 11 and 12, but the read- 
ing program (intensive and extensive) should now be- 
come the source of oral core materials and should be 
carefully contrived, especially in Grade 11, ta introduce 
and re-enter the oral core structures. In Grade 12 the 
basic reading material should continue to introduce oral 
core structures. It should now be possible to use original 
uncut French reading material in the intensive reading 
program. 


Teachers may wish to introduce a reading selection by 
oral discussion, aided by visuals and recordings, before 
asking students to read on their own. A limited amount 
of reading aloud in class may promote good pronuncia- 
tion and better comprehension. Possibly the best results 
will be obtained if the teacher assures himself of the 
students’ comprehension of a reading assignment by ask- 
ing some content questions and by then discussing the 
idea expressed in the assignment, the literary merit of the 
selection, and the use of certain lexical and structural 
items. 


Problems of interference from the printed word on cor- 
rect pronunciation will be minimized if teachers continue 
to review the graphie des sons and the function of silent 
letters, liaison, and accents. Whenever recordings of 
reading material are available students should be en- 
couraged to listen to them as they read to help their com- 
prehension and pronunciation and to encourage them to 
read at a certain speed. 


It is hoped that teachers will be able to choose reading 
material (intensive and extensive) which will have in- 
trinsic linguistic merit and which will appeal to students 
of varying levels of ability and of different interests. The 
reading selections should increasingly reflect various liter- 
ary genres of French Canada and France. 


Teachers may wish to consider the use of film to in- 
troduce or reinforce certain aspects of the reading pro- 
gram. The following short stories by Maupassant are 
available as 28-minute films and can be borrowed from 
Learning Materials Service Unit, 559 Jarvis Street, Tor- 
onto: Le Petit Professeur, L’Ami Joseph, Les Bijoux, Le 
Premier Rendez-vous, Les Regrets de M. Saval, Les 
Tombales, La Parure. Five original films, 12 to 18 min- 
utes in length, are also available on loan from Learning 
Materials Service Unit and are entitled: En Promenade, 
A Paris: Un Jour de Féte, A la Campagne, A la Plage, 
and En Vacances. Pupils’ handbooks for each film are 
available from the producer and contain the full script, 
a vocabulary, and a questionnaire. These five films are 
well suited for use in Grade 11 but also have possibilities 
for Grade 12. 


In many areas local film libraries are being established. 
Teachers must process their request for the films listed 
in Learning Materials Service Unit catalogues through 
their local film libraries where such facilities exist. 
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WRITING 


In adult life, Ontario students will seldom have to com- 
municate in written French. However, the continued de- 
velopment of writing is recommended in Grades 11 and 
12 for a number of reasons: 
e itis a reinforcement of the oral core and of generaliza- 
tions 
e it is a means of testing for diagnostic purposes 
e it is one way of permitting the student to work at home 
As aural-oral exposure to materials should precede 
reading their graphic representation in the early stages 
of language learning, so there should be a time-lag be- 
tween oral mastery of structures and vocabulary and 
written exercises on them. Written work should be de- 
layed until most of the class has mastered the oral core 
and studied any integrated reading material. Because of 
the increasing number of generalizations being mastered 
by the student and the diminishing possibility of inter- 
ference in speech from the written form, the time-lag 
between oral and written work decreases by the end of 
Grade 10. In Grades 11 and 12 little, if any, time-lag 
should be needed. 


The Grades 11 and 12 writing program could include: 

e dictation to test spelling, comprehension, and knowl- 
edge of generalizations 

e programmed exercises involving mechanical changes 
to reinforce the oral core and the generalizations 

e written answers to questions based on reading ma- 
terials 

e guided composition to permit students practice in cor- 
rect usage. This writing must be carefully directed so that 
students will stay within the limits of their language ex- 
perience. Directed writing involves: 

re-combination of orally mastered dialogue or narrative 
completion of a part sentence 

composition of a sentence on a model 


composition of sentences to describe a picture or a series 
of pictures 

answers, in the form of a short paragraph, to a logical 
series of questions 

composition based on a canevas 

completion of the second portion of a dialogue 

e limited pattern translation from English to French. 

There are many areas where it will be very profitable to 

compare French with English to provide a final clarifi- 

cation of French usage and expression. Translation is 

seldom, however, a good initial method of presenting 

French. It is desirable to give students an English sen- 

tence and its correct French translation, then a series of 

English sentences patterned closely on the original. 


Example: He has been studying French for two years. 
Il étudie le frangais depuis deux ans. 
1. She has been reading that book for two days. 
2. They have been travelling in Europe for three months. 
3. He has been very sick for four weeks. 


The reading and writing program should provide pos- 
sibilities for the study of elementary stylistics for those 
students who would profit from such work. 


REFERENCE MATERIAL 


Note: Teachers should also consult the reference sections 
of I-15A(7), (8), and (9-10). 


METHODOLOGY & LINGUISTICS 


Bennett, W. A. Aspects of Language and Language 
Learning. Cambridge University Press, 1968 (Toronto, 
Macmillan of Canada) 

An objective attempt by a British scholar to outline 
the new teachings of linguistic and psychological theory 
and to state clearly the implications for the practising 
teacher of languages. Terms are defined and good ex- 
amples are provided. 


Halliday, M. A. K., Angus McIntosh, and Peter Strevens. 
The Linguistic Sciences and Language Teaching. Long- 
mans, Green, 1964 (Toronto, Longmans Canada) 

A study of the application of modern linguistics to 
problems of teaching. The linguistic theory is mostly 
derived and developed from the work of Firth. Although 
the applications cited are largely directed towards the 
teaching of English as a second language, this work is 
of basic interest to teachers of all languages. 


Hughes, John P. Linguistics and Language Teaching. 
Random House, 1968 (Toronto, Random House of Can- 
ada) 

A textbook for a methods course in training language 
teachers. This is a very simple primer for the student and 
the practising teacher interested in learning more about 
audio-lingual methods. 


Palmer, H. E. The Principles of Language Study. Oxford 
University Press, 1964 

An eminently practical book which deals in everyday 
language with the essential principles that must be ob- 
served by those who wish to teach or learn languages 
successfully. An eclectic document in the best sense of 
the word. 


Rivers, Wilga M. Teaching Foreign-Language Skills. 
University of Chicago Press, 1968 (Toronto, University 
of Toronto Press) 

This work provides a course in methods for student 
teachers and practising teachers who wish to bring their 
methods up to date. Every aspect of the field is covered 
in the light of recent research in language learning. 


GRAMMAR 


Darbelnet, John. Pensée et Structure. Charles Scribner’s 
Sons, 1969 (Toronto, Saunders of Toronto) 

A book in simple French which deals with the expres- 
sion of concepts (time, space, quality, quantity, etc.) 
rather than with the traditional explanations of parts of 


speech and fundamentals of grammar. The book is 
designed for American college students who have had 
at least two years of French but it is of interest to the 
Ontario teacher of French who wants new ways of look- 
ing at language. 


PHONOLOGY 


#Clas, André, Jeanne Demers, and René Charbonneau. 
Phonétique Appliquée. Librairie Beauchemin, 1968 

This work describes the phonemes of modern stand- 
ard French, gives cOmbination of phonemes and out- 
lines the main rules of phonetics. The many exercises pro- 
vided include sentences stressing individual sounds which 
teachers may find useful and amusing for classwork in 
phonology. 


#Gendron, Jean-Denis. Tendances phonétiques du fran- 
¢ais parlé au Canada. Presses de L’Université de Laval, 
1966 

A weighty comparison of the French spoken by 
seventeen French Canadians. The preface gives an in- 
teresting short history of the development of French in 
Canada. 


Schane, Sanford A. French Phonology and Morphology. 
M.I.T. Press, 1968 

The purpose of this work is to establish the interrela- 
tions between the phonology and morphology of contem- 
porary French. The sections devoted to elision, liaison, 
and verb conjugations are of special interest to teachers 
of French. 


DICTIONARIES 


#Dagenais, Gérard. Dictionnaire des difficultés de la 
langue francaise au Canada. Québec-Montréal, Editions 
Pédagogia, 1967 

This work is designed for the French-speaking student 
who wishes to rid his language of anglicisms, barbarisms, 
etc. It is of prime interest to teachers of French. 


Levieux, Michel, and Eleanor Levieux. Beyond the Dic- 
tionary in French. Cassell, 1967 (Toronto, Longmans 
Canada) 

A work that studies both the common and uncommon 
words of everyday French, explaining their particular 
nuances and usages with frequent reference to situational 
background. It is very useful in dealing with those pitfalls 
into which the English-speaking student can easily slip. 
Comments and examples are given for each entry. 


PROFESSIONAL PERIODICALS 


Foreign Language Annals, ACTFL, Department 2, 62 
Fifth Avenue, New York, N.Y. 10011 


Modern Language Journal. Business Manager, 13149 
Cannes Drive, St. Louis, Missouri 63141 


Modern Languages. The Modern Language Association, 
2 Manchester Square, London W1 


OF SPECIAL INTEREST 


Birkmaier, Emma M. ed. Brittanica Review of Foreign 
Language Education, Volume 1. Chicago, Encyclopaedia 
Brittanica, 1968 

This work aims to survey the existing state of lan- 
guage learning and teaching annually for the American 
Council on the Teaching of Foreign Languages. The 
fourteen chapters are divided into “Context and Organi- 
zation of Foreign Language Learning” (Division I) and 
“Theory and Practice of Foreign Language Teaching and 
Learning” (Division I). 


Centre for Information on Language Teaching and the 
English-Teaching Information Centre of the British 
Council. A Language-Teaching Bibliography. Cam- 
bridge University Press, 1968 


ERIC — The Educational Resources Information Center. 
The Modern Language Association of America conducts 
the ERIC Clearinghouse on the Teaching of Foreign 
Languages which processes documents dealing with the 
teaching of commonly taught languages into the ERIC 
system. Foreign Language Annals (see above) provides 
a regular review of ERIC documents on foreign language 
teaching. Bibliographies and order forms are obtainable 
from ERIC Document Reproduction Service, National 
Cash Register Co., 4936 Fairmont Ave., Bethesda, 
Maryland 20014 


# Orkin, Mark M. Speaking Canadian French. Toronto, 
General Publishing Co., 1967 

This brief work explores in a non-technical, readable 
way the nature and origins of Canadian French. 
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